
                            
                                               

 

  
 

    
 

 
 

    

Tributes to a Legend: Annemarie Roeper
“City of Lakes” here we come! It is almost time 

for the 2007 NAGC conference and there are many 
events planned that will be of interest to Conceptual 
Foundations members, particularly the Portraits in 

Gifted Education: The Legacy Series event featuring 
Annemarie Roeper. Annemarie is also honored in this 
issue of the newsletter. My first encounter with the work 
of Annemarie Roeper was when she was quoted at the 
bottom of my Kindergarten report card! When I had the 
chance to meet her at my first NAGC conference I was in 
awe. She has had a powerful influence on my thinking 
about giftedness and more importantly about my Self. 
In this issue, Michele Kane centers our focus with a 
discussion of the Roeper Philosophy of Self 

Actualization and Interdependence, a philosophy of life 
that is at the center of the education provided at the 
Roeper School. We hear from Annemarie Roeper herself 
in her article on the emotional needs of the gifted child 
and her beautiful poem, Ode to the Dilemma of the 

Modern Teacher.    Tributes by Stephanie Tolen and Ellen 
D. Fiedler demonstrate how Annemarie Roeper has 
touched lives both personally and professionally. This 
theme of tribute is continued in Jim Delisle’s review of 
Roeper’s book, The “I” of the Beholder: A Guided 

Journey to the Essence of the Child. In the tradition of 
the Conceptual Foundations Division’s commitment to 
expanded points of view, Patricia Haensly shares key 
themes from the 2005 World Council for Gifted and 

Talented Children, 16th Biennial World Conference that 
allow us to extend globally our conceptual foci. ◙ 

 
~Erin Miller, Editor 

 

 

 

 

 

 

A MESSAGE FROM THE 

CONCEPTUAL FOUNDATIONS 

CHAIR 

 

Abbey Block Cash, Ph.D. 
 

Welcome to Minneapolis! As this is the 
Conceptual Foundation’s (CF) Convention Newsletter 
Edition, it is appropriate to begin my column with this 
introduction. The 2007 NAGC Conference, scheduled 
from November 7-11, has actively been in the planning 
stages since the last conference. If you have been 
monitoring the NAGC website or reading their e-mails, 
you have received promotional messages from 
individuals such as Garrison Keillor, scheduled to speak 
on Sunday, November 11 from 10 to 11:30 A.M., and 
Bob Sternberg, scheduled for Saturday morning, 
November 10.  

There are also many in-depth workshops being 
offered on Wednesday, November 7 (called Division 
Academies this year), as well as informative daytime and 
keynote sessions, and evening functions throughout the 
conference.  

Voting will also occur on such items as Affiliate 
Regulations (Friday, November 9 at 6:45 P.M). This is 
listed elsewhere in the Newsletter (p.21).  

All NAGC members should have already 
received an e-mail notice from the organization detailing 
the specifics of this intended vote. You can actually 
preview all of the Conference offerings and schedule in 
advance of your arrival in Minneapolis by visiting the 
NAGC website, rather than waiting to receive the 
conference brochure on site.  
 We hope you will make time available to attend 
some of the Business Meetings and Work Sessions 
offered by the Divisions. The Conceptual 

Foundation’s Division Work Session Meeting is 
scheduled for Thursday, November 8 from 7 to 9 P.M. in 
the Seasons Room, and the Division Business Meeting 
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is set for Friday, November 9 from 12:15 to 1:15, also in 
the Seasons Room. This year, it is most important that 
we receive a good turn out at our meetings because we 

really need your help! CF is involved in planning 
exciting projects and programs for 2008, and we will 
need your guidance, wisdom, and your participation. We 
will also need leadership candidates to assist through the 
transitions CF will be making as a Division. All NAGC 
Divisions will be adjusting to new regulations in the near 
future, and will depend on strong facilitators to make the 
necessary changes. 
 Some of the reorganization was set in place last 
January and February, when NAGC members were 
asked to vote on new regulations and by-laws, all of 
which passed, with little opposition. As a result, the 
NAGC Board structure has radically changed. One of 
the beneficial changes is that there is now a Board 
Member who exclusively represents the Divisions. The 
Division Board Representative, who was officially 
elected this summer, is Carol Tieso, formerly from the 
Research and Evaluation Division. Tieso is connected 
with the Gifted School of Education at the College of 
William and Mary. She has already begun asking the 
Division Leadership and NAGC members for input on a 
variety of issues in the form of proposed “Articles”, 
which we will have an opportunity to vote on in the 
months ahead.  

Many of you may already know that the 
Divisions will officially be known as Networks in the 
near future. There are a variety of other considerations 
being proposed as well, including, but not limited to, the 
addition of SIGs (Special Interest Groups) to address 
special interests and concerns as needed; the 
establishment of The Network Communications 
Committee (NCC), consisting of 5 members, who will 
have final authority over all decisions related to 
Networks and SIGs, and to whom these groups must 
answer; and the concept of ‘Probationary Status,’ a 
distinction to be given to Networks for up to 2 years, if 
they are out of compliance with NAGC policies such as 
deadlines.  More information will be provided about 
these recommendations (handouts and explanations), at 
our official Work Session and Business Meeting. 
Obviously, there is much to discuss here.  
 Nora Cohen, one of the founders of the 
Conceptual Foundations Division, has accepted the role 
of Acting Program Chair until Division language 
regarding elections is established. She will be 
accompanying me to the Division Retreat being held at 
NAGC on Thursday, November 8 from 7:30 A.M. to 2 

P.M. We hope to hear more about NAGC’s vision for 
the future during this meeting, and intend to report to 
Conceptual Foundation members at both the scheduled 
Work Session and Business Meetings.  
 The Conceptual Foundations Division is also 
proud to be sponsoring 13 hour-long sessions during the 
Conference, Friday through Sunday, in addition to 10 
Poster sessions. We had approximately 39 proposals 
from which to choose after we had distributed some that 
were better suited to other Divisions. Understandably, 
Nora, in her role as Program Chair, and I had difficult 
choices and decisions to make, since we had so few 
available times during which we could slot proposals.  
 Conceptual Foundations supports a vigorous 
blind review process, and we attempted to have at least 4 
reviewers rate each proposal. We had the luxury of 
having many reviewers from whom we could select. We 
would like to thank everyone who volunteered, and urge 
you to submit your name once again when Nora sends 
out the “Call for Reviewers” in January. Ultimately, 
Nora and I chose reviewers based on experience, lack of 
experience (in order to get a fresh view), and timeliness 
of response. We spent dozens of hours defining, 
refining, and executing the review process, which 
resulted in a selection of excellent sessions which 
include presenters and offerings such as “Giants in 

Cyberspace: Online Resources in the History and 

Foundations of Gifted Education” (Kathi Kearney); 

“Looking Back in Order to Look Forward: An 

Historical Perspective and a Road Map for the 

Future” (Alexinia Baldwin); “Morality and 

Giftedness: From Pure Altruism to Malevolence” 

(Don Ambrose); and “The Conceptual Foundations 

of Gifted Education: Reality NOT Rhetoric” (Past 

and Present Leaders from Conceptual Foundations).  
We encourage you to consider attending CF sessions, 
which are also enumerated in this newsletter for your 
convenience; we will look for you there! 
 My remaining paragraphs are dedicated to 
address what is, in my opinion, the most noteworthy and 
valuable effort I personally have made in the service of 
NAGC and CF in my 10-year association with the 
organization. The CF leadership; in cooperation and 
agreement with many members of the Division, 
supported a project called: Portraits in Gifted 

Education: The Legacy Series. Its stated purpose is to 
videotape notable gifted advocates, researchers, 
educators, and leaders in order to secure a permanent 
record of their images, along with their theories spoken 
in their own words, to share with future generations.  
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 After much discussion with our Legacy Series 
Committee, and Nancy Green, the Executive Director of 
NAGC, I submitted a proposal to create a premiere 
videotaping to launch this event during an evening 
timeslot in Minneapolis. We reached agreement with 
NAGC in the late spring, and work on this endeavor has 
been ongoing. The resulting program is called: 

An Evening with Annemarie Roeper 

Portraits in Gifted Education: The Legacy Series 

    The Legacy Series Committee made a wise choice 
when it selected Annemarie Roeper to be the first 
recipient of this videotaping event, which we hope will 
be only the first in a series of tapings of our “Gifted 
Greats”. Annemarie was the unanimous choice from the 
short list that was created. She is being honored for her 
contributions to gifted children and their families over 
the last 50 years, and for her furthering of educational 
efforts that promote the self-actualization and healthy 
development of all children during her 70-year career as 
an educator. The details of her considerable 
accomplishments will be experienced and celebrated 
during our evening with Annemarie. 
 This event probably comes as no surprise to 
many of you, as our CF members have consistently been 
apprised of our plans through e-mails and newsletters. 
You may also view the announcement elsewhere in this 
newsletter. In addition, you may e-mail me for needed 
details at acash@berk.com or visit the NAGC website. 
 Annemarie, in the gracious style that so many of 
us are privileged to know, has communicated in 
conversation and by note that she is “thrilled” to be part 
of this premiere videotaping which is meant to honor 
and celebrate her life, as well as record it for viewing 
and contemplation by future generations. Part of the 
interview and conversation with Annemarie, which I will 
conduct along with her biographer, Michele Kane, will 
include a narrative chronicling her life. This has been 
orchestrated with a PowerPoint presentation that consists 
of some rare, early photographs. 

 Hundreds of private invitations have been 
mailed to her family, friends, and lifetime colleagues; 
the greater NAGC community of leaders, dating back 
several years, has also been formally invited, as these 
have been her associates over the years. In addition, the 
entire CF membership has been included. Although all 

conference attendees are welcome to attend the informal 
celebration and videotaping session on Friday, 
November 9 from 7:30 to 9:30 P.M., the more formal 
reception, which follows, is reserved for the invited list 
which includes all CF members. If you have not received 
your invitation by e-mail, please contact me and it will 
be sent to you. CF members are reminded to bring the 
actual e-mail invite to the reception in order to attend. 
The Legacy Series Committee also reminds you to 
RSVP so that we can get an accurate count when 
ordering refreshments. 

By creating videotapes, CF is hopeful that the 
Division, along with NAGC, will forge a union that 
provides generations of researchers, educators, and 
advocates involved in gifted education a vehicle to view 
the leaders in our field, and to hear them discuss their 
work in their own words. Please join us for this premiere 
event, donate generously at the door to help underwrite 
the videotaping (optional), and contemplate becoming 
part of the planning and leadership for future video 
tapings.   

As Chair of the CF Division, I wish to end my 
message by thanking all of the people who have come 
forward to assist in the “Gifted Greats” project: the 
Legacy Series Committee members, namely, Cheryl 
Ackerman, Nora Cohen, and Kathi Kearney; and the 
staff at NAGC, especially Nancy Green, who have all 
done a great deal to make the videotaping a reality. CF 
looks forward to participating in this event with its 
members and the general NAGC community. I also want 
to extend appreciation and thanks to Erin Morris Miller 
who does such a great job coordinating and creating the 
CF Newsletter. In this regard, I cannot think of another 
Division to which we stand in second place. ◙ 

 

 

����
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Roeper Philosophy of Self Actualization 

and Interdependence 
 

Michele Kane 
Northeastern Illinois University 

 
An alternative model of education called, “Self 

Actualization and Interdependence”(SAI), sees 

education as a global, all-encompassing process of 

growth. 

—Annemarie Roeper 
 
Crisp, cool air fluttered through trees that had 

only just begun to lose their scarlet and orange leaves. It 
was a typical fall day at the Birmingham, Michigan 
campus of the Roeper School. Yet, October 12, 2003 
was not just an ordinary school day. Hundreds of people 
had gathered to celebrate the eighty-fifth birthday of co-
founder Annemarie Roeper. 

Inside the auditorium were rows of guests tightly 
packed. Students scrambled to find more chairs as 
latecomers arrived. Amidst a stage set that was still 
under construction, five members of the Forensic Team 
had assembled. Center stage was Annemarie Roeper, the 
school’s co-founder and co-author of the piece that the 
students were about to perform. Their gift was a choral 
presentation of the Roeper Philosophy, the educational 
philosophy of Self-Actualization and Interdependence 
that provided the framework of the Roeper School. They 
began the piece midway through the celebration under 
the direction of teacher/mentor/coach Dan Jacobs. In 
unison, the students began sharing core elements of the 
philosophy: 

 
“Our philosophy is a way of life...” 
“To develop skills of cooperation…” 
“Not a hierarchy, rather interdependence” 
“Equal human rights” 
“Our promise to children” 
 

Together, in pairs and individually, the group continued 
to thread the key points that shape the Roeper 
Philosophy. The performance was a demonstration of the 
philosophy-in-action as it unfolded. Both the content 
shared as well as the process itself reflected its vital 
spirit. 

Seamlessly, each student either blended with the 
others or remained silent. The phrasing only served to 
underscore the coming together in community as well as 

the rights of each person to maintain individuality. Even 
the stumbling over words or rushing through a line 
simply showcased that all is co-mingled and enfolded 
into the whole. These miscues served to enrich rather 
than diminish the piece. The teacher/coach stood in the 
wings and was clearly visible, supportive, and available 
but not intrusive. The performance highlighted the 
underlying mind-set that “a philosophy is only as valid 
as its implementation” (Roeper, 1990, p. 19). 

This Philosophy of Self-Actualization and 

Interdependence (SAI) or philosophy of life is the heart 
of the work that Annemarie developed along with her 
husband George. Together, they developed the essence 
of their educational beliefs, which they describe as “an 
idealistic philosophy of life based upon self-
actualization, interdependence, diversity and human 
rights” (Roeper & Roeper, 1981). It presents parents and 
educators an alternative lens through which to view the 
education of children. In this framework, the growth of 
the Self of the child is paramount rather than educating 
for college and academic achievements.  

This is a humanistic and child-centered 
approach, which embodies the concept of social-
emotional learning, which is the curriculum of the Self. 
In this nontraditional model of education, the goal is to 
honor the Self by providing these opportunities for self-
actualization and interdependence. Child-centered 
curriculum is created that emphasizes emotional as well 
as intellectual development. The school community is of 
equal importance in this model. Accordingly, the Self in 
relationship to community is also a vital component 
educationally for the developing child.  

According to Annemarie (1999), the community 
is the context that provides a safe harbor for the child to 
explore his place in the world. Relationships become 
critical for self-development. In community students 
begin to identify with each other and exchange their 
ideas and feelings honestly. Boys and girls are able to 
relate in ways that are not superficial. In such a nurturing 
environment, learning evolves from the inside out and is 
based on the inner agenda of each child. Emotion is not 
divorced from intellect. The mutual respect for Self, 
other individuals, and the community fosters academic 
growth and is a by-product of the educational process 
not the main goal.  

Annemarie has outlined these beliefs in 
Educating Children for Life: The Modern Learning 

Community. The book was published in 1990, the year 
of her retirement from Roeper School, and illustrates 
how the approach is a departure from traditional 
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education. In the foreword of the book, Annemarie states 
that only after retirement were she and George able to 
see their philosophy as one of uniqueness rather than 
universality. She then articulates the philosophy on 
behalf of the couple, which allowed it to move beyond 
the school walls. Although George influenced her 
writings tremendously, it was Annemarie that translated 
the ideas into the written word. 

This vision of education is nestled in the arms of 
Max and Gertrud Bondy, Annemarie’s parents. They 
were both progressive educators and founded several 
schools in Germany. From Max, her father, she came to 
know the importance of community and from Gertrude, 
her mother and a Freudian psychoanalyst, she learned 
the importance of the inner world. George was a student 
at her parents’ school and was similarly imbued with 
these ideas. In this milieu, the Roeper Philosophy of 
George and Annemarie emerged. 

Drawing on a strong foundation, they were able 
to create, change, hone, and implement this philosophy 
both as educators and administrators. The Roepers were 
active participants and practiced their theoretical beliefs 
just as it had been modeled for them. In Educating 

Children for Life: The Modern Learning Community, 
Annemarie begins by sharing the dilemma of modern 
education: 

 
Humanity has made two promises to its 
children. The first is to prepare a world, 
which accepts them and provides them 
with opportunities to live, grow and 
create in safety. The other is to help 
them develop their whole beings to the 
fullest in every respect. Education is the 
vehicle through which we try to keep 
these promises. (p. 3) 

 
The remainder of the book examines what is 

described as the three components of education, namely, 
the goals and philosophy of education, the characteristics 
of the students and finally (from the interaction of the 
first two components) the third component, the process 
of education. The first component is discussed here to 
give an overview of the philosophy and the resulting 
framework of this educational model. 

At the core of the book are simple questions 
such as: What are the philosophy and/or goals of 
education? Annemarie believes that many models of 
education answer the question with conventional 
formats. These frameworks replicate outdated 
approaches and ignore the impact of modern society and 
child psychology. Many educators continue to 
perpetuate the old thinking and do not grapple with the 
fundamental issues regarding the purpose of education, 
nor do they respond to a changing and interdependent 
world. In this worldview, the education of children is 
linear. That is, educating for elementary school, then for 
middle school, then high school, and then college or the 
world of work. 

The successes and failures of the national 
educational system continue to wax and wane as the 
purpose of education is uncritically examined. Education 
becomes divorced from life. The experiences of the 
children become fragmented as the relevance of these 
experiences to Self and to their world seem 
inconsequential and disconnected.  

In general, Annemarie believes that the 
philosophies and subsequent goals of education have not 
been explored in a meaningful way. Administrators, far 
removed from classrooms, often impose time-honored 
methods of teaching and assessments ignoring the real 
needs of learners. The current national testing frenzy has 
created an atmosphere where teaching to accomplish 
testing benchmarks is the focus of most teaching and 
learning. In a hierarchical structure, the learning needs of 
the student are directed from above rather than emerging 
from the needs of the child. Roepers’ ideas are a contrast 
to these traditional perspectives. Annemarie states: 

 
Out of the SAI concept develops a different 

model of education; the growth model as 
opposed to the success model. In the growth 
model, the Self is seen as healthy, not 
pathological. It wants to grow and learn, and not 
to be fixed. The tasks of learning and teaching 
are seen from a different perspective. A child's 
inner agenda is seen as part of reality, [and] 
therefore, defines that reality in a different 
manner. We must respond to that. (Unpublished 
article, 1999) 
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The differences are further explicated in the following 
chart: 
 

COMPARISON TABLE 

SAI/GROWTH TRADITIONAL/SUCCESS 
 
Who am I? .............................. What can you do? 

Self-evolvement...................... Fulfill expectations 

Growth.................................... Success 

Learning ................................. Teaching 

Free will ................................. Imposed Limitations 

Power of self .......................... Power of society 

Never bored ............................ Boring 

Inner agenda ........................... Empty vessel 

Active learner ......................... Passive learner 

Interdependence ..................... Hierarchies 

Mutuality ................................ Survival of the fittest 

Many causes and effects......... Cause and effect 

Self as power .......................... Self ignored, unknown 

Education: from inside out…Education: from outside in 

Relationships .......................... Strategies 

Include the unknown and 
the mysteries .......................... Conquering life, making 

the unknown known 
Long-range view..................... Short-range view 

No winners or losers;  
a circle of interdependence .... Belief in victory 
 
Support of the ecology ........... Support of hierarchy 
 
(Roeper, Unpublished document, 1999) 
 
According to Annemarie (1990) the Philosophy of Self-
Actualization and Interdependence: 

[This philosophy] originates from a combination 
of an idealistic commitment to equal rights and a 
realistic view of the limitations of power by our 
mutual interdependence. It provides a unifying 
principle. It is based on the following 
realization: there is neither absolute power nor 

complete dependence or independence. The fact 
of interdependence or human ecology becomes 
more and more apparent in today’s world. (p. 
15) 

This leads to the following philosophy of learning and 
life, “We are concerned with the whole impact of life on 
the young person and the impact the person will make on 
society. We are concerned with the development of the 
‘Self’ and the interdependence of all ‘Selves’” (Roeper, 
1990, p. 15). 

Most recently, Annemarie has expanded her 
ideas. When I asked her to reflect on aspects that she 
remembered as important in the creation of the school 
she shared the following: 

It was a school based on a principle to which I gave 
a name much later on, but which was functioning all 
the way through, which I called Self-Actualization 

and Interdependence (SAI). The goal of education 
was to help the child to become who he was, which 
included all the academic work and everything that 
was needed to help this particular person. It is a 
mistake to think that if you think about the Soul, 
academic work is not a part of it. It is a very 
important part of it, but the goal is a different one. 
The goal is to help the Soul rather than to get into 
college. So we tried to create the kind of school that 
allowed children to do that.  

 
It follows then that the goals evolve from the philosophy 
of education. Annemarie believes that both goals and 
philosophy must be aligned so that cooperative action of 
all members of the school community becomes the 
ultimate moral goal. Specific goals that enhance the 
general goal were also developed. 

Turning back to the lovely fall day in 2003, it is 
apparent that the Roeper School continues to provide 
opportunities for children to grow in a supportive 
community. Students share with each other as part of the 
community. The educational future envisioned by 
George and Annemarie, which is their legacy, lives on. ◙ 
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The Emotional Needs of the Gifted Child 
 

Annemarie Roeper 
Roeper Consultation Services 

 
[Reprinted with permission from Annemarie Roeper from 
www.roeperconsultation.com] 

 
The emotions are the heart and soul of 

giftedness. The heart and soul of the human being is my 
passion. I have been preoccupied with it throughout my 
life.  
  When we look into the eyes of children and 
adults we see their souls. We receive their message with 
our own souls. It is my belief that giftedness exists in the 
heart and soul. It is in the area of emotions where the 
gifted differ most from others. This is particularly 
evident in the most highly gifted. The emotions of the 
gifted grow out of their greater cognitive awareness 
which then translates into feelings. They understand 
early on that it hurts when you get injured and learn to 
avoid it by being extra careful. That means they develop 
fears earlier and stronger; sometimes, to an exaggerated 
degree. For example, I’ve known several very gifted 
children who were terrified of germs and would 
visualize them flowing through their bodies, destroying 
their health. To just tell them how unlikely this is may 
not satisfy them. They need us to acknowledge their 
fear. During the Gulf War, many gifted children were 
frightened of bomb attacks. The rational explanation by 
parents left them feeling misunderstood. Intellectually, 
they knew an attack on us was not likely to happen, but 
they needed to have their anxieties understood. Their 
concerns extended beyond personal fears. That adults 
could be so destructive undermined their feelings of 
safety. Even four year olds identified with the Iraqi 
children. I could see the desperation in their eyes and 
their need to do something, such as writing a letter to the 
President.  
  Because of their greater awareness, gifted 
children understand the consequences of their behavior 
and develop feelings of guilt sooner and stronger than 
others. Being aware often drives them to remedy a 
situation by taking action, and yet, realizing their own 
helplessness. Problems between parents are a frequent 

case in point. Their solution may seem bizarre, such as 
misbehaving or drawing attention to themselves rather 
than to the conflict. If they can’t influence the situation 
they develop a feeling of guilt because they often feel 
responsible. They are also perfectionists and feel they 
are not supposed to act on their emotions. An eleven-
year-old boy in our school one day burst crying into my 
office. When I finally could quiet him down, so I could 
ask him what had happened, he said that he had hit 
another child. He was totally overcome by guilt. The 
perfectionist may not be jealous, for instance. They may 
turn those feelings against themselves. All of the senses 
of gifted children are heightened. They are over 
excitable. These emotions are most likely expressed in 
the safety of home. Families become witnesses to the 
expression of greatest joy and happiness as well as 
desperation in the gifted child. In a household of gifted 
people the electricity in palpable. Everything is more so. 
While the ability for cognitive learning is in the brain, 
the motivation for learning, for inner growth, for self 
actualization is emotional and is in the heart. Gifted 
children are often driven to learn. The drive is 
emotional; the ability to learn is cognitive. 
  It is known that some people with great 
intellectual ability do not want to learn for a variety of 
reasons. We cannot force them to as much as we might 
try. We often hear about motivation. Motivation is 
emotional not cognitive. Every time a child says, "I 
want." it is an expression of emotion. Gifted children 
overflow with emotion, passion, and enthusiasm. At 
times, they exhaust others with their emotionality. I have 
seen big boys cry when they see beauty or when they are 
very disappointed. Their sense of justice is deeply 
emotional. Children frequently get very emotional about 
the homeless, the atom bomb, or war. Injustice in the 
classroom is unbearable for them; injustice at home even 
more so. One child could never forgive the teacher who 
tore up his best friend’s picture. I once saw a child give 
up winning a chess game on purpose, because he noticed 
that it would be intolerable for the other child. 
  Giftedness to me is a great deal of heart and 
soul. Yet, most of the work, research, and approaches to 
reaching the gifted child is on a cognitive basis. We try 
to understand the gifted with our brain, with reason. The 
whole approach to education, beginning with parents, 
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has moved to a cognitive basis. By excluding the 
emotions, we miss the essence of giftedness. If we want 
to be supportive of the gifted, we must support the Self. 
Self actualization means emotional growth. This must 
not be construed to mean that they don’t need the 
educational opportunities for growth. They need them 
desperately, but not necessarily in the way we want them 
to learn. They are driven emotionally to make sense of 
the world or to express themselves in it. For this reason, 
gifted children love science and math and information in 
their chosen area of interest. Their goal is to master the 
world by understanding. Mastery for them means safety. 
That is why cognitive growth is a must for the gifted. 
They want to incorporate the world by understanding it, 
by exploring it. They are passionate learners for 
emotional reasons. But their desire is not always directed 
towards skilled or academic learning but towards 
concept learning of their own choosing. Therefore, our 
expectations contradict the inner need of the gifted. They 
often feel too tightly structured and controlled. There are 
those who have trouble spelling. That may be all the 
school knows about them. But their inner stories and 
fantasies could paint the world in brilliant colors and 
express more excitement and knowledge than you could 
ever find in the teacher-controlled classroom. Most of 
this richness is hidden behind our linear approach to 
education. It would be so exhilarating if all that inner 
creativity and emotionality that exists in our children 
could burst into the world and become visible. Instead, 
we concentrate on taming it and bend the child to our 
linear world. And the Self fights back.  
  We must be aware there is a dichotomy between 
the needs of the gifted and the goals of education. Let 
me give you a glance into the hidden world of 
giftedness. There is a treasure of imagination and 
creativity which we hide when we define giftedness as 
cognitive only. We used to see this inner treasure in 
nursery schools when no academic demands were made. 
The stories these children invented, the games they 
played, depicted everyday life as well as their deep 
intuitive understanding of the world:  
  

Guardian Angel is that true? 
by: Fiammy Dizon 8/4/98 

 
My Guardian Angel is dropping hearts of love from a 

little cloud up above. 
Is it true that you saw someone whose name is God? 

Who could make miracles so fine 
and could change water into wine. 

Oh! Angel is that true? 
Wait, I hear an answer from you. 

You said it is really true. 
Oh! God help this mixed up world to be a better place. 

I love you! 
  

Few schools fill the "heart and soul" needs of the 
gifted. There are, for instance, gifted boys with 
enormous technical ability and interest. These are the 
ones who express their dreams with their hands. Years 
ago, we had a student in our school who wanted to build 
cars. We arranged for him to spend half of his time in a 
vocational school where the nine year old studied 
building cars along with high school seniors. When I met 
him again recently, he thanked me for making this 
unusual arrangement. He felt it paved the way for his 
future. He felt supported and acknowledged. Clearly he 
was a boy with specific gifts. Virtually no school in the 
United States today would create this kind of 
opportunity for him.  
  Before we made this arrangement for him, he 
was in trouble a great deal of the time because his needs 
were unfulfilled. His soul’s yearning was thwarted. I’ve 
often observed how obstacles to their needs may create 
aggression in these children. 
  Gifted children often feel there is no place for 
them. They feel they are aliens or Martians. They don’t 
feel that they belong here. Their inner agenda, their joy 
of learning, penetrates to me so strongly, and yet, their 
voices are so seldom heard. In fact, test results close the 
doors to many gifted children, namely those who have 
difficulties with spelling, handwriting, or math 
computation. This, then, results in depression, because 
there is no outlet for their creativity. This is a picture that 
has often been presented to me by these children. Yet, 
the moment they see the understanding in their teachers 
and parents, it is as if a light bulb goes on, and the world 
is a beautiful place again.  
  Recently, I saw a child who all of the sudden, at 
the age of eight, blossomed with an enormous musical 
talent. The school did not support this. Other children, 
who used to be his friends, began to tease him. He 
became depressed, because he needed an outlet for his 
passion. In this case the family was not stumped by the 
reaction of the school. The parents took him out and 
arranged for a complex personal educational plan. They 
developed a combination of home schooling, junior 
college, and youth orchestra. The result was he is now a 
truly happy child and seems to be on his way towards an 
outstanding musical career. Without a doubt, he would 
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have been in trouble and the world would have missed 
out on the joy he can offer us. A few other examples of 
children who enjoy the support of their parents. A pair of 
twins, both with an IQ of 160, develop in totally 
different directions because their parents and school 
listened to the soul of each one of them. One lives in this 
world, using his creative talent in terms of music, acting, 
reading books, and creating an exciting life for himself 
within the framework of this society. The other one has 
been allowed to live in his own inner world, looking for 
answers for unanswerable questions, such as, “What is 
infinity? How can we reach infinity? Does the universe 
expand? Is there a God?” This child is driven by such 
intense emotional needs that the words just tumble out of 
him, sometimes leading to stammering. Another child 
asks, "What would it be like to be dead?" He would see 
himself in a bubble, watching his own dead body being 
grieved for by his friends. This child invented his own 
galaxy. He also had an unbendable sense of honesty. He 
got in trouble with his teacher who decided that a good 
educational method was to have each child write 
something positive about another child. He couldn’t 
make himself to say this lie when he had nothing 
positive to say. By the same token, he could not do his 
boring homework. He didn’t believe he should be doing 
it. It was emotionally impossible for him to cooperate 
with the demands of the school. This was seen as 
oppositional behavior. 
  Another example, a four-year-old girl was 
passionately interested in learning all about animals -- 
she knew all their Latin names. She knew which ones 
were extinct and why. She knew the importance of the 
skeleton, etc. She had a beautiful command of language. 
Her emotions and love for animals could not tolerate the 
thought that they ate each other. She invented a whole 
world of animals who were so constructed that they did 
not need to eat each other. She was filled with sadness 
about the violence in nature. Her family acknowledged 
this reaction in her and did not reject it as childish. They 
looked carefully for a school which would understand 
this child’s needs rather than to try and change her point 
of view.  
  A very shy ten-year-old couldn’t stand it when 
his teacher treated another child unfairly. He stood up in 
the classroom to defend him, even though he is usually 

too shy to speak up much. This demonstrates the 
strength of his emotions. 
  A thirteen-year-old girl loves horses more than 
people. They are her best friends. She says "They are 
honest and don’t cheat. They don’t manipulate you." 
  An eleven-year-old boy has periods of anti-
social behavior. All sorts of suggestions have been made 
as to how to cope with this. It was seen as ADD by 
teachers. His parents realized that it always happened 
when he felt threatened or not in control.  
  For instance, on the playground, there are too 
many people and too much space. Something about that 
made him feel unprotected. At another time, he tried to 
control his parents, didn’t want to leave them out of his 
sight, behaved in a very antagonistic manner. They had 
learned to look for reasons and realized that it started 
when the death of a friend was discussed. He then 
developed anxieties of his parents dying but had not 
learned to express it in words. Once they figured this 
out, they could deal with it and talk to him. The behavior 
abated. 
  I have many more stories about the unknown 
inner life of the child Parents are caught between the 
outside world and the inner agenda of the child. Many 
parents remember their own difficulties about fitting in. 
Gifted children usually have gifted parents. Their 
anxiety and desire to shield their child from the same 
experiences they faced influences them to put pressure 
on the child to fit in. Parents may disregard the child’s 
needs and agenda because they are acting on their own 
emotional needs. It is my belief that there is a life-force 
within each child which pushes him or her in the 
direction where the Self wants to go. The child’s first 
loyalty is to his or her own needs.  
  School represents society on one side. We must 
see the needs of the child on the other. We have often 
ignored these needs or simply not been aware of them. 
When parents feel the pull from the school’s 
expectations, children often feel left alone, confronted 
with several giants, namely school and parents, who 
want to pull them where they don’t want to go. The 
child, however, fiercely defends his or her needs. Those 
needs are irrepressible. If they feel blocked, they will 
break through in defensive behavior. It is a force that 
will break the window if it finds the door closed. It is 



                    CONCEPTUAL FOUNDATIONS NEWSLETTER              Spring 2007 
 
 

10

this dilemma that I see gifted parents and their gifted 
children face so many times.  
  I would like to impress parents with the reality 
of the need of the child and that the first requirement is 
that there be a bond, a lifeline, between parents and 
child. In my experience, I have found that the solidity of 
this relationship is the greatest reason that a child will 
come through the difficult times to which they are often 
exposed. No matter how isolated some of the very highly 
gifted feel, they maintain a healthy Self if they feel that 
their parents are truly on their side. Many children have 
told me their parents are their best friends and they could 
not handle life without them. There are some schools 
and educational institutions that meet the needs of many 
of the gifted children. In that case, we can see that the 
child can grow up unhindered. We must look at the 
situation as a triangle, which contains the child, the 
teacher, and the parent. They each have their own 
agenda, even though the education of the child is, of 
course, the common goal. A decision needs to be 
reached whether the needs of the child are the driving 
force, or the demands of society. The needs of the child 
must be the starting point and from there build the 
bridges to the outside world. By this, I don’t mean a 
permissive approach, where the child makes all the 
decisions, but one that is geared to help the child become 
who she or he is. The gifted child does not know how to 
reach these goals. She needs adult guidance and 
protection.  
  She needs the supportive empathy of both 
parents and teachers. The parents and children are 
actually in the center of a vast interlocking network, 
which begins in the cradle of the child, continues with 
the family, the school, the country, and the world. 
  Often we feel powerless within this huge 
network and expect the child to follow the pressure 
from the so-called real world, even when we know it is 
not a good fit. Actually, there is no such thing as the 
real world. We each have the power and the will to do 
what we need to do. Children who grow up with a 
strong Self will understand they can create their own 
niche in the world. ◙ 
 

Two Tributes to  

Annemarie Roeper 
 

Role Model 
 

I first heard Annemarie Roeper speak, with her 
husband George, at NAGC in Philadelphia shortly after 
Guiding the Gifted Child was published, so it must have 
been in the early 80’s. I knew about the Roeper School, 
of course, but had never met its founders, and I was a bit 
star-struck to be able to sit a few feet away, listening to 
them speak in person about their powerfully child and 
community-centered approach to educating gifted 
children. I remember wishing that everyone involved in 
educating gifted kids could be required to be there, too. 

Much later, when I got to know Annemarie 
personally, she became a beloved role model. Perhaps 
because my interest in the gifted began as a parent, her 
focus on the social, emotional and psychological needs 
of gifted children resonated with me from the start. We 
have always found deep and wide areas of agreement 
and often seem to be running on parallel tracks. But 
while I sometimes rush ahead in some purely theoretical 
direction, her thoughts, attitudes and theories invariably 
grow out of real interactions with real kids.  

What I most value about her contributions to our 
field is that she has not solidified her early, well-proven 
ideas into a rock-solid, unchanging and unchangeable set 
of beliefs. She is always willing to question herself as 
well as others. This is not a woman who insists on 
educating new children in old ways. When we first 
began having long talks about kids I don’t remember the 
spiritual needs of the gifted entering our conversations. 
Now we seldom speak long without the subject coming 
up. She continues to change, to grow and evolve in new 
directions. That evolution is now, as always, spurred by 
her openness and utter willingness to listen to and learn 
from children. 

Annemarie is a true hero of mine. I can only 
hope to remain as open, as willing to grow, and as 
thoroughly focused on the best interests of humanity’s 
evolving children as she! 

 

~ Stephanie S. Tolan 
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AGELESS 
 
 “Ageless” is the word that I’ve always used to 
describe my dear friend and treasured colleague, 
Annemarie Roeper. Her vitality of mind and spirit 
transcends all chronological boundaries, and issues of 
age simply vaporize in the clear, bright light of times 
shared with her. 
 “Ageless” is a word that also describes 
Annemarie’s perspectives on “life, the universe, and 
everything.” The wisdom she brings to every 
conversation I’ve ever had with her, as well as to her 
writings, presentations, and consultations, defy the 
boundaries of time and space. The pioneering work that 
she (with her beloved husband, George) did in creating 
and heading Roeper School and in developing “The 
Roeper Philosophy” has stood the test of time in 
honoring the Self of the child and broadening our 
perspectives on giftedness far beyond the narrow 
thinking of those who focus solely on the academic 
achievements and scholastic accomplishments of the 
gifted. 
 Most recently, one of the many manifestations 
of Annemarie’s ageless wisdom has been related to her 
Qualitative Assessment method for understanding the 
giftedness of children. She realized long ago that there 
was much more to identifying giftedness than was being 
revealed through traditional methods (test scores, teacher 
observations, performance tasks, etc.) and that she had 
been going well beyond those methods for years, dating 
well back to the days when she was at Roeper School 
full time.  

Her Qualitative Assessment (QA) method 
involves entering the world of the child and discovering 
much more about emotional and spiritual aspects of that 
individual, in addition to the child’s cognitive 
functioning, than could ever be revealed otherwise. So, 
Annemarie enlisted the aid of many of us who were 
close to her and very familiar with her work (Linda 
Silverman, Betty Meckstroth, Patty Gatto-Walden, 
Michele Kane, and others, including me) to establish an 
“apprenticeship” program that currently is well along in 
developing a cadre of skilled QA practitioners. 
  Spending time with Annemarie is, in itself, a 
timeless experience. Whether it was our conversations at 

the breakfast table, walking along one beach or another, 
riding together in a car, or sharing a meal, I invariably 
have found our discussions lively and intriguing and 
very influential in relationship to my work with teachers, 
schools, and school districts who are concerned with 
gifted children. (In fact, I often said that Annemarie and 
I should keep a tape-recorder going as we explored all 
those many complex and significant topics.) In an 
ongoing interplay between the past and the present, 
Annemarie draws on the experiences of a lifetime lived 
deeply and intensely while simultaneously being fully 
present in the here and now as her thoughts and feelings 
are dynamically shaped and reshaped in meaningful 
conversation with others. 
 Those of us who have known Annemarie well 
continue to be enriched by our connection with her. 
However, others who know her only through her prolific 
writings and speeches have continued to benefit by her 
timeless and ageless wisdom, benefits that have 
permanently changed the course of the field of gifted 
education for the better.  
 
Ellen D. Fiedler, Ph.D. 
Professor Emerita 
Northeastern Illinois University 
Chicago, IL 
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Ode to the Dilemma of the Modern TeacherOde to the Dilemma of the Modern TeacherOde to the Dilemma of the Modern TeacherOde to the Dilemma of the Modern Teacher    
 

by Annemarie Roeper  © 1987 
 

What happened to the smoothness of our lives? 
Everything used to have its proper place: 
Students belonged at desk, parents at P.T.A., 
Administrators in offices, achievements in tests, 
Subject matter in departments, education in schools,  
Religion in churches, families in homes, 
Recreation in weekends, life into the years after high school, 
Sex into marriage, feelings into otherwise unscheduled 

moments. 
And teachers belonged in the front of classrooms 
At proper distance from the children, 
And the children’s minds were marching in proper formation, 
In proper time intervals, toward the promised land: 
Adulthood 
Where they were then allowed to choose their well-defined 

niche; 
Mother and housekeeper; reader of Life Magazine, 
Climbing through the ranks of corporation; or 
Killing people in a war. 
It was all so nice and tidy, 
And everything that might clutter up the scene was put away. 
And then, oh the greatest miracle of all; it did not exist! 
Poverty, discrimination, corruption, loneliness, fear and 

anxiety, 
And also creativity, softness, truthfulness and joyfulness 
Could not be placed in neat little rows and therefore not seen. 
How manageable life used to be. 
 
What happened to the smoothness of our lives? 
All of a sudden a light began to fall in the corners and under 

carpets, 
And we found it all. 
It became highly visible and now it exists: 
The heaviness of hate and the depth of hope; 
The desperation and the loveliness. 
We found it in little disconnected piles, 
Covered with dust, rusty for lack of use, 
With a sparkle here or there, reflecting the new light that 

shone on it. 
 
 
 
 
 
 
 

 
 
 
 
And we saw that much of this belonged to the children in our 

classes. 
We saw that John had learned his ABCs and that he had grown 

big. 
But his spirit lay limply in the corner of his soul. 
And some of us began to dust his spirit and we saw it was 

colorful, 
And it began to shine by itself 
And it started to stretch and fill out a little. 
It still took up a small place only, beside the powerful ABCs, 
And it began to pull on us; it began to demand attention,  
And it began to hope for help. 
And slowly – all that had been hidden from sight 
Came out in the open and it attached itself to those shapes and 
minds and sizes in front of us 
And instead of 24 second grade 7 year olds there were 24 

people. 
People who were filled with many feelings and who stretched 

out their hands to us 
Because they hoped we might help them grow. 
Help them grow to be themselves 
Not shape them roughly into preconceived forms 
Which might hurt them in the process. 
And now they have left their desks and crossed the space 

between us and them and a new sense of apprehension 
comes over us 

For they might find out things about us that we have hidden 
from ourselves. 

And we began to look at ourselves, and we found that our 
spirit lay limply in the corner of our soul. 

It too had been put into preconceived channels and not allowed 
to grow and glow. 

And we find that it is our spirit that the gifted need 
And our celebration of their uniqueness, 
So that they can learn from us 

How to be themselves. 
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Global Giftedness: Families At The Heart 

of Gifted Development! 
 

One Theme of the Conference 
as seen by 

Patricia A. Haensly, Ph.D. 
Western Washington University, Bellingham, WA 

 
[Note: This article refers to the 2005 World Council for Gifted and Talented 

Children, 16th Biennial World Conference. Its continuing relevance lies in its 
capture of ideas about giftedness from a global perspective, ideas that we in 
the U.S. might use to extend our nation-limited perspective.] 

 

While we intuitively have known that families 

are at the heart of gifted development of children, 

educational conferences have too often tended to focus 

mainly on what schools and teachers in schools should 

be doing to nurture this gifted potential. Although 

schooling is certainly a critical piece of development, we 

are beginning to hear more frequently that families must 

move front and center in supportive understanding and 

promotion of gifted potential! It was exciting and 

reassuring to hear experts from many countries extol the 

specific and important ways parents must be the 

centerpieces for nurturing gifted potential. 

 As global participants from Thailand to Scotland 

and places between gathered in New Orleans, Louisiana, 

U.S.A. from August 6 -10, at the 16th Biennial 

Conference of the World Council for Gifted and 

Talented Children, we exchanged rich ideas about the 

importance of family-centered approaches.  And we 

repeatedly found that if we are to truly bring forth the 

potential gifts waiting to emerge in individual children, 

we parents must see ourselves as the “first responders.” 

It is strange to think that shortly after that meeting, such 

devastatingly tragic events took place as hurricane 

Katrina took over and wrote its own story over New 

Orleans and its surroundings. Thus, it becomes 

especially important that we extract the gems from that 

conference. 

First, we must accept the challenge to organize 

resources, to be touchstones for the emerging indicators 

that ‘Wang’ or ‘Mary’ or ‘Sabina’ or ‘Sam’ or each child 

is individually showing through their interests and 

capabilities. These emerging indicators, even in the first 

months of life, can be such simple things as unusual 

responsiveness of the infant to special sounds, words, or 

shapes. This responsiveness can then morph into forms 

of giftedness if only given the right kind of attention and 

the resources most appropriate to this individual child’s 

time, place, and culture. In fact, it may occur so naturally 

that the parent may not be aware of how this child’s 

unusual ability to generate musical progressions, 

respond to a verbal description of a problem, or to 

assemble a complex tower of blocks at less than 6 

months of age is already taking her or him on an 

accelerated developmental path.  

 An emphasis we heard repeatedly was the 

importance of understanding the diversity we must 

expect to see in gifted children and their development. In 

one of the opening pre-conference sessions, Gillian 

Eriksson-Sluti urged us to pay attention to the diversity 

of all children, families, and cultures in defining what 

exactly giftedness is, how we might nurture it, and what 

issues the professional educators must address in each 

case. She used the RARE Model to describe the 

development of early giftedness in a multicultural 

context: Readiness (challenging developmental stages 

and creating optimum opportunities), Alertness 

(developing senses through art, music, drama, poetry - 

all from diverse cultures), Resilience (developing 

conflict resolution and problem solving skills early), and 

Empathy (support sharing, communicating and service 

to others) (See Wallace & Eriksson-Sluti, 2005).  

 With lovely broad strokes, she painted a picture 

of possibilities that arise from such global differences 

and emphasized why we must see these as positive 

opportunities for expanding the creative impact of 
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differing gifts throughout our globe, across differing 

cultures. To my ear, she seemed to be saying that we 

were all in this together--parents, families, teachers, the 

community, our culture and our ethnicity--BUT that we 

should also be bringing our own diverse gifts to bear on 

the potential of these future individual children, rather 

than attempting to find one common answer for all.  

 In the same session, Umit Davasligi of 

Istanbul, Turkey, showed us one such piece of the 

diversity puzzle: a Turkish cultural sample at the Beyazit 

Primary School where an early differentiated program 

was found necessary for maximum growth and success 

of creativity, self-esteem, and academics of children. 

This program seemed to work especially well for those 

children who were exhibiting early gifted markers in a 

Turkish culture. 

 Integrating the Davasligi and Eriksson-Sluti 

presentations was Barbara Clark of the U.S., 

enthusiastically making a case for shifting our sights 

from our current limiting views of intelligence as solely 

behavioral and seen mainly through testing. She 

described new research from the neurosciences on 

understanding the brain’s role in effectively developing 

levels of intelligence wherein intelligence connects our 

individual genetic patterns with opportunities in the 

environment. Brain views also extend rather than narrow 

individual possibilities for differentiated development. 

Thus, again, we see that recognizing the diversity in 

children, families, cultures, racial groups, and even 

geopolitical times can contribute vast insights about how 

to creatively extend the human potential.   

 Later in the conference I was fortunate to hear 

Maria Gomes of Portugal describe an exciting Porta 

Aberta School Program which includes weekly meetings 

in which a student enrichment approach is connected 

with family-centered meetings where parental 

involvement evolves into program activities. Gomes 

described the workshops as each having two main 

objectives: 

* Children & adolescents, parents & 

professionals of different fields participate together  

 * Teamwork & family empowerment are 

marked by a carry-over of the many aspects of the 

child’s family & school life. 

 * . . . the form & content of the workshops. . . 

encompass contributions from family, school, and 

cultural resources. 

 *. . . [as well as] optimal possibilities for an 

interrelationship among the emotional & social 

dimensions, & the exchange of information, decision 

making & creative product dimensions. 2 

 Thus, Gomes emphasized how the family-

centered approach recognizes the central role of the 

family, with professionals as the experts who bring 

different knowledge and skills to the working 

relationship. This doesn’t negate what schools and their 

educational systems provide, but does give us a different 

perspective about the roles of parents and professionals 

in goal setting, planning, decision making, and even 

expected paths to gift attainment. Culture, ethnicity, 

race, and geopolitical diversity can all contribute to 

differing views of the optimal nurturance of any child’s 

special potential, maximizing that creative potential.  

 In another session, Wang Zhuying from 

Beijing No. 8 Middle School in Beijing, China, 

presented questionnaire research confirming that careful 

attention to individual child-parental roles plays a very 

important part in learning how early experiences can 

uniquely nurture high levels of giftedness that may 

differentiate one child from another. From observing 

these interactions teachers can begin to better understand 

how families impact their students. Thus they can 

develop more appropriate teaching plans as the children 

mature. A presenter from Beijing No. 8 Middle School 

in Beijing, China, Zhang Yanqing, discussed the 

importance of individual differences between each 

potentially gifted child, and based on this research, urged 

us to pay attention to these different levels of 

achievement and different behaviors.  We should not 

assume, Zhang asserted, that each child is experiencing 

the same aspects of development. Instead, they are each 

on their unique path to the gift they will develop. What a 
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critically important principle for us as parents to 

remember!  

 In a somewhat different vein, Peter Merrotsy of 

Armidale, NSW Australia, developed a model for 

academic acceleration in a small, rural, relatively 

isolated, co-educational, comprehensive high school 

(economically depressed area as well). The model was 

modified by the students as they participated in this 

curriculum, in which they communicated their needs, 

negotiated a curriculum to fit those needs, and sought 

academic acceleration as needed. However, it became 

obvious that learners needed to be made aware of all 

these possibilities in order to engage in such 

sophisticated self-planning. This brings us to the 

realization that we have often assumed that only certain 

identified youth will succeed in the programs we plan. 

We have forgotten that youth may know their needs and 

strengths in ways that our tests overlook. Thus, 

Merrotsky believes identification has been notoriously 

unreliable for youth from disadvantaged backgrounds. 

 Although I wasn’t able to attend the next two 

sessions they do pertain directly to the theme I’ve posed 

for this summary. Poh Teen Cheah of Singapore, 

Singapore proposed a curriculum that would equip 

pupils with competencies and dispositions to become 

independent inquirers. In this way they could contribute 

to society by constructing new knowledge and 

inventions, or identifying community needs and then 

addressing them appropriately and effectively. 

In a similar way, identifying and nurturing gifted 

potential has been the trademark of Bertie Kingore of 

Austin, Texas, U.S.A. Using her Kingore Observation 

Instrument she clarifies patterns that participants might 

learn over time so that they can provide high-level 

learning opportunities for all students. The goal is to 

guide teachers’ identification of gifted potential in all 

populations, including under-represented/underserved 

students.  

 Finally we come to two of our better-known 

scholars, Joseph Renzulli, and A. Harry Passow 

(through the eyes of Shirley, his wife). Both of these 

scholars have focused their work on trying to understand 

better how human accomplishment emerges and reaches 

fulfillment.  

Renzulli, giving the keynote presentation on 

Monday morning referred to his famous “hound’s-tooth 

approach”, and talked about “Intelligences outside the 

normal curve: Factors that contribute to the creation of 

social capital in young people and adults”. He described 

how people who have made contributions to all areas of 

human accomplishment are those who have used their 

gifts to promote social capital to make the world a better 

place. This requires courage, optimism, a sense of power 

to change things and the ability to fall in love with a 

topic or discipline. In essence, he is saying that a full and 

complete world needs many kinds of gifts brought 

courageously, lovingly, and optimistically by many 

different kinds of individuals who aren’t afraid to apply 

their best efforts to a discipline they love and can engage 

in at a superb level.  

 As A. Harry Passow’s introduction said, “For 

him, everyone was potentially gifted”. He never lost his 

belief in the potential giftedness of each individual! He 

encouraged his wife to become a lawyer at age sixty -

seven, just as he encouraged thousands of his students to 

work to fulfill their potential intellectual and personal 

gifts. What a grand closing for a piece on families and 

giftedness! ◙ 

Gomes, M. C. & Alves, D. (August 2005). The importance of a family-

centered approach for the gifted and talented students. 16th 

Biennial World Conference of the World Council for Gifted and 

Talented Students. New Orleans, U. S.A. 

Wallace, B. & Eriksson-Sluti, G (Editors). (2005). Diversity in gifted 

education. International perspective on global issues. Routledge 

Education: Abingdon Oxfordshire.  
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Reader’s Corner: Book 
Reviews and Books of 

Interest 
 

The “I” of the Beholder 
 
By Annemarie Roeper (with Ann Higgins). 
(2007) Great Potential Press 
ISBN 0-910707-78-2 
 
A Review and Tribute by Jim Delisle 

 
[Reprinted from Volume 38(3) of Gifted Education 

Communicator (2007) by permission of the publisher and 
author] 

 
There are only a few people in the field of gifted 

child education whose every word is filled with hope, 
honor and wisdom. One of these rarities, Annemarie 
Roeper, took the time to share these attributes in her new 
book, The “I” of the Beholder: A Guided Journey to the 

Essence of the Child. If you have contact with gifted 
children in any way― as a parent, an educator, a 
counselor, a friend― this book has to be on your short-
list of “must-reads.” 
 First, some background on the author. Born in 
Vienna in 1918, Annemarie learned quickly the value of 
education and the arts, under the tutelage of her parents. 
As the youngest student every to enter medical training 
with Sigmund Freud, Annemarie, at age 19, was well on 
her way to a successful career with Freud as her mentor. 
World events altered this plan, as Hitler’s march through 
Europe caused her family to lose everything it had built 
up over 30 years; it was a such a shock that Annemarie 
writes “…to this day, I have yet to truly overcome it” (p. 
xiv). Eventually coming to America due to the efforts of 
her future husband, George, Annemarie and he 
established several schools based on global 
interdependence and self-actualization. Their premiere 
example, The Roeper School, still exists in Michigan; 
today, it is undoubtedly the nation’s best-known school 
for gifted students. Too, it is obvious that the source of 
much of the wisdom Annemarie possesses is due to her 
nearly four decades of service to the children and parents 
of Roeper School.  
 Now… to her landmark book. Like a careful 
gardener who tills the soil well before introducing seeds 

into it, Annemarie begins her book in a way that nurtures 
the reader; she holds a conversation between herself and 
her “self.” To set the base for future chapters, Annemarie 
provides an extensive dialog between this Freudian-
trained educator and an amorphous other who seeks an 
answer to the question of what it means to be human. As 
Annemarie responds, “All human beings hold inside 
them the mysteries of personal growth” (p. 27). 
 After introducing us to several young children 
whose searches for themselves involved Annemarie’s 
guidance, she proposed a “curriculum of emotional 
growth” (p. 34), which presupposed that we must 
“replace strategies and interventions with relationships 
and empathy” (p. 40). In the next three chapters, 
Annemarie gives specific examples of this curriculum in 
action. Believing that, “Almost everything that school is 
about involved the suppression of children’s natural 
emotions” (p. 43), Annemarie introduced us to several 
more children, including Erica, an 11-year-old gifted 
child whose performance in school mathematics was 
weak because school taught her skills but Erika herself 
learned through concepts. The visceral emotional 
disconnect that Erica felt with school caused her to 
procrastinate and to resent school. Annemarie’s careful, 
loving intervention with Erica did not change school for 
the better, yet it allowed Erica to see that her self was 
intact and on-target, even if school activities seldom 
allowed her to learn in ways most accommodating to her 
mind and soul. Annemarie’s decades-long experiences 

include interventions with at least 1,000 more gifted 
children whose selves needed protection and nurturance. 
 This is the magic that Annemarie creates in both 
her writing and her work with children: instead of giving 
easy, false answers to complex issues, Annemarie allows 
the child to experience learning and loving in ways that 
are as individual to them as are their fingerprints. 
 Chapters 6-8 introduce the readers to a new 
awareness Annemarie sees in this generation’s gifted 
children: an expanded reality based on spirituality. As 
she writes, “They can hear things most of us can’t hear, 
things most of us can’t see, and that a touch to their skin 
is felt more strongly than most of us experience” (p. 59). 
To Annemarie, spirituality does not equate with religion 
and is, instead, “…the totally unbiased view of the 
unknown” (p. 61). “…the modern gifted child seems to 
be moving towards an acceptance of the unknown ability 
of the universe.” (p.62). Annemarie believes that open 
discussion with gifted children about life’s uncertainties 
can help them cope later with the tragic, inevitable 
events that entail everyone’s life― and in her chapters, 
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she provides specific ways to do this using her SAI 
(Self-Actualization and Interdependence) Model― a 
“redefinition of every aspect of education” (p. 90).  
 Other notable topics in this small gem of a book 
include the following: 

• the very-real nature of imaginary companions 
for gifted children  (“A most important 
component that makes life bearable” p. 66.) 

• why and how giftedness is often confused with 
pathology (for example, when emotionally 
overexcitable children are called ADD/ADHD) 

• the increasing variety of gifted children’s 
interests (“They may love Shakespeare and 
Mozart, but they also love gardening and much 
else,” p. 85) 

• Annemarie’s unique and child-focused 
Qualitative Assessment (QA) methods of 
evaluating children for giftedness through 
observations of and discussions with the 
children themselves (“The only instrument 
complex enough to understand a human being is 
another human being,” p. 103.) 
 
I have no favorite part of The “I” of the 

Beholder, as each section of the book contains its 
own brand of recognition of the complex world of 
the gifted child. However, the book’s concluding 
chapters take us on Annemarie’s personal journey 
through her own self-discovery. From her early 
recollections as a child she comments, “At an early 
age, I became an accomplished daydreamer” (p. 
112), and in her recollections of needing to escape 
the Nazis she says, “I can remember today the very 
moment when a part of me died” (p. 114). And in 
her personal commentary on the importance of her 
QA methods, “[It] comes from the fact that I’ve 
spent many years looking for my own self” (p. 115). 
Annemarie unseals her inner psyche, giving tacit 
permission for the rest of us to explore our own. 
 …and then the book ends with a chapter unique 
in the annals of giftedness. Titled “Growing Old 
Gifted,” this chapter is impossible to read with dry 
eyes. You won’t cry out of pity or remorse; rather, 
you will come face-to-face with Annemarie’s 

crystal-clear vision of the road she now travels daily 
as an 88-year-old woman. Some exquisite excerpts: 

• There’s no definition of where I am in life now. 
It’s beyond old― and I can’t write about it 
because I can’t define it. I’m saying goodbye to 
the last age that’s definable. I have never felt 
this way before. (p. 121) 

• My conclusion is that when you reach the age 
beyond old, your only reality is the unknown. 
(p.121) 

• What would happen if every administration had 
an elected council of elder statepeople?… 
chances are, they might bring a spiritual 
dimension, a view from a greater distance. (p. 
121) 
The I of the Beholder is the most compelling, 

honest, and thought-provoking book that exists today in 
the field of gifted child education. Few individuals 
would be able to write this book at all, but thanks to 
Annemarie Roeper’s lived experiences, as well as her 
reflections on 60+ years of work with and on behalf of 
gifted children, it is a volume to cherish and to share. 

At several points in her book, Annemarie 
expresses that even now, at 88 years of age, she is still 
not sure of the ultimate reason for existence. In my view, 
the presence of The I of the Beholder gives at least a 
partial solution to this eternal question. ◙ 

 
 

CELEBRATING A LIVING LEGACY 

Annemarie Roeper, whose contributions to the field of 
gifted education date back 60+ years, is being honored 
as a “Gifted Great” at the National Association for 
Gifted Children (NAGC) Conference in Minneapolis 
Nov. 7th-11th, 2007. Annemarie will be signing a limited 
number of copies of her latest book, The “I” of the 

Beholder: A Guided Journey to the Essence of a Child, 
which outlines the workings of the inner Self of gifted 
individuals as well as her own journey of self-discovery. 
Autographed copies will be available for purchase at 
booth #307 at the Minneapolis Convention Center, Nov. 
8th-10th.  
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THURSDAY, NOVEMBER 8 

C.F. Division Work Session, 7-9 PM Seasons Room: Profiles 

in Gifted Education: The Legacy Series; Establishing a 

planning committee for 2008; Discussion of Division 

Changes/Division structure; Elections; Leadership 

 
FRIDAY, NOVEMBER 9 

Giants in Cyberspace: Online Resources in the History 

and Foundations of Gifted Education  

Kathi Kearney 
11/9/2007; 7:30AM - 8:30AM 
M100E; Capacity:140 
 
Looking Back in Order to Look Forward: An Historical 

Perspective and a Road map for the Future  

Alexinia Baldwin 
11/9/2007; 10:30AM - 11:30AM 
M100E; Capacity:140 
 
C.F. Division Business Meeting 

11/9/07; 12:15-1:15 Seasons Room: 

Review of year; vote on new plans 

 
Morality and Giftedness: From Pure Altruism to 

Malevolence  

Don Ambrose 
11/9/2007; 1:30PM - 2:30PM 
M100H; Capacity:140 
 
Gifted and Thriving: A Deeper Understanding of Meaning 

of G/T  

Michael Sayler 
11/9/2007; 1:30PM - 2:30PM 
M100E; Capacity:140 
 
Is Evidence-Based Practice the Emperor's New Clothes?  

Reva Friedman-Nimz 
11/9/2007; 2:45PM - 3:45PM 
200J; Capacity: 150 
 
Profiles in Gifted Education: The Legacy Series: Annemarie 

Roeper Special Premiere Event 

11/9/07; 7:30-9:30 PM Convention Center Auditorium 
Videotaping: All welcome. Food reception by invitation only 
(all CF members were invited; BRING YOUR INVITATION 
to the event) 

 

 

 

 

SATURDAY, NOVEMBER 10 

An Overview of Resources and Research from The 

Institute for Research and Policy on Acceleration  
David Lohman 
11/10/2007; 10:00AM - 11:00AM 
200I; Capacity: 130 
 

Towards a Theory of Optimal Development: World Views, 

Spirals, Imbalances, and an Arrow  

LeoNora Cohen 
11/10/2007; 11:15AM - 12:15PM 
101A; Capacity:200 
 

Reaching Beyond Cognicentrism: The Integral Practice 

Model in Gifted Education  

P. Susan Jackson 
11/10/2007; 11:15AM - 12:15PM 
M100E; Capacity:140 
 

Almost Elders: Experts' Insights on Social/Emotional 

Needs  

Robert Schultz 
11/10/2007; 1:45PM - 2:45PM 
M100E; Capacity:140 
 
The Gifted Brain: Practical Understanding, Accurate 

Assessment, and Appropriate Interventions  

Nadia Webb 
11/10/2007; 3:00PM - 4:00PM 
M100E; Capacity:140 
 
SUNDAY, NOVEMBER 11 

New Strategies for Gifted Advocacy  

Wenda Sheard 
11/11/2007; 7:30AM - 8:30AM 
M100G; Capacity:140 
 
The Conceptual Foundations of Gifted Education: Reality 

NOT Rhetoric  
Abbey Cash 
11/11/2007; 7:30AM - 8:30AM 
L100D; Capacity:190 
 
Good Intentions, Unanticipated Consequences:Creating a 

Generation of Brilliant Sociopaths  
Sanford Cohn 
11/11/2007; 8:45AM - 9:45AM 
M100G; Capacity:140 

Conceptual Foundations Sessions an NAGC Annual Convention 2007 
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Conceptual Foundations Division 

NAGC Conference Poster Sessions 

 
20.1 Seeing Giftedness as Giftedness: A Philosophical 

Paradox 

Jason A. Helfer 
11/9/2007; 1:30PM - 2:30PM; Mezzanine Level 

 
49.3 Tensions between Equity and Excellence: Post-War 

Federal Policies Towards Gifted Education 

Carole J. Trone 
11/9/2007; 2:45PM - 3:45PM; Lower Level 

 
51.3 Achieving and Underachieving Gifted Adolescents: 

A Developmental Perspective 

Jean S. Peterson 
11/9/2007 2:45PM - 3:45PM; Lower Level 

 
36.4 Searching for Markers of Advanced Non-universal 

Domain-specific Development 
Laurence J. Coleman 
11/9/2007; 4:30PM - 5:30PM; Lower Level 

 

38.2 Rethinking Giftedness and New Directions for 

Research 
David Yun Dai 
11/9/2007; 4:30PM - 5:30PM; Lower Level 

 
50.1 Identification: Not an Exact Science! 
Linda W. Hall 
11/9/2007; 4:30PM - 5:30PM; Lower Level 

 
9.2 Influence of Social Dominance Orientation and Right-

Wing Authoritarianism in Gifted Education 
Jennifer Riedl Cross 
11/10/2007; 10:00AM -11:00AM; Mezzanine Level 

 
26.3 Leveling the Playing Field 
Sandra Manning 
11/10/2007; 10:00AM – 11:00AM; Mezzanine Level 

 
16.1 Should We Keep a Big Fish in a Little Pond? Impact 

of Social Comparison on Academic Self-Concept 

Anne N. Rinn 
11/10/2007; 11:15AM - 12:15PM; Mezzanine Level 

 
25.2 Identifying the Gifted Using Personality 

Carol A. Carman 
11/10/2007; 11:15AM - 12:15PM; Mezzanine Level 

 
 

CELEBRATING A LEGACY OF THE PAST 

Kazimierz Dabrowski and his widely known concept of 
“overexcitabilities” will be honored with the unveiling 
of a new groundbreaking book, Dabrowski’s Theory of 

Positive Disintegration. The thought-provoking book, 
which will be introduced at this year’s NAGC 
Conference, provides powerful insights and information 
not previously published about Dabrowski and his 
theory. Leading professionals, many of whom knew 
Dabrowski personally, provide various perspectives 
along with research on personality and psychological 
development. This new resource will be available from 
Great Potential Press (booth #307 at the NAGC 
Conference).  

 

BIBLIOPHILE GATHERING 

All members of the Conceptual Foundations Division 
are cordially invited to an evening reception on 
Saturday, Nov. 10th, following the conclusion of the 
day’s events at the National Association for Gifted 
Children Conference in Minneapolis, MN. The 
reception, sponsored by Great Potential Press, is a 
celebration of new resources and authors, and will 
take place from 7pm-9pm at the Minneapolis Hilton 
in the Nicollet room on the second floor. Enjoy 
complimentary hors d’oeuvres and melodic 
entertainment as you meet and network with others in 
the field of gifted education. RSVP by contacting  
info@giftedbooks.com or by stopping by booth #307 
at the NAGC Conference. 
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IMPORTANT CF/NAGC ANNOUNCEMENT 
 

Friday, November 9 
CF Division Evening Event 

7:30 to 9:30 P.M. 
 

PORTRAITS IN GIFTED EDUCATION: THE LEGACY SERIES 

 

FEATURING:  An Evening with ANNEMARIE ROEPER 

 

CONCEPTUAL FOUNDATIONS: PREMIERE EVENT 

 
True leaders leave a lasting legacy – and a footprint upon their chosen field. 
 
This is your opportunity to participate in what promises to be a history-making, 
annual event.  The Conceptual Foundations Division of NAGC has committed its 
energies this year to develop what we intend to be an on-going effort to videotape 
notable gifted advocates, researchers, and leaders in order to preserve their legacy 
for future generations.  Through a variety of techniques and questions (with some 
audience participation), we will showcase the lives of these outstanding 
individuals, and provide insights into their careers, reflecting on their contributions 
to the field of gifted education. 
 
For our premiere videotaping, you are invited to join the Conceptual Foundations 
Division, in concert with NAGC, to witness and participate in a dialogue with 
Annemarie Roeper, renowned educator, researcher, advocate and trailblazer in the 
field of gifted education.  If the truth is in the dialogue, as Plato and Aristotle 
believed, this evening promises to be enlightening and inspirational.  
 
Please Note:  All convention attendees are welcome.  An optional donation of $5 
is suggested to help defray the audio-visual costs. 
 
Reception immediately following the videotaping.  Light refreshments will be 
served. (Please bring invitation sent by e-mail and rsvp by October 29 to 
acash@berkcom)  
 
Program: Convention Center Auditorium 
Reception: Lounge A 



Spring 2007                         CONCEPTUAL FOUNDATIONS NEWSLETTER 
  
 

  
 
 

 

21

For Your Consideration: 

[Note: The following announcement was sent to 

NAGC members in October. It is printed 

verbatim for your consideration] 

Dear NAGC Voting Members, 

Per NAGC Regulations Article XVII, this 
electronic communication serves as notice to 
all NAGC members eligible to vote, that 
consideration and a vote will be taken on 
November 9th, 2007, during the Annual 
Assembly and Business Meeting to be held at 
6:45 p.m. at the Minneapolis Convention 
Center Auditorium in Minneapolis, Minnesota. 
By voice vote, the membership present will be 
asked to approve proposed regulations 
language describing the relationship between 
NAGC and State Affiliate members. This 
proposed regulation was approved by the 
NAGC Board of Directors on September 15, 
2007 and is now being presented to the NAGC 
membership for consideration. If the Article 
receives the affirmative vote of two-thirds of 
the voting members present at the meeting, it 
will be adopted. The regulations language to be 
considered is included as part of this email 
below: 

National Association for Gifted Children  

Draft Proposed Regulations (updated 

9/15/07)  

Article XI. State Affiliates 

Section 1. The Association will include 

Affiliate organizations that meet criteria 

approved by the Board of Directors and 

specified in the policy manual. Affiliates are 

broadly defined as nonprofit statewide 

organizations with mission and purpose in 

alignment with the Association. Affiliates 

provide a mechanism to reach local supporters 

and provide services and information on a  

 

 

local, regional, and/or state level. Procedures 

for creating or dissolving the affiliate 

relationship shall be as specified in the Policy 

Manual. 

Section 2. Each Affiliate shall support the 

mission, purposes, membership, and 

programs of the Association, and the 

Association shall support the delivery of 

services by the Affiliate in mutually agreed 

upon ways as defined in the policy manual. 

Organization of Affiliates shall not be in 

conflict with the Association and shall 

conform to the procedures specified in the 

Policy Manual. 

Section 3. To be granted NAGC affiliate 

status, receiving benefits as outlined in the 

Policy Manual, the Affiliate shall be a current 

member of the Association. 

Section 4. Dues may be assessed for Affiliate 

membership, and entitle affiliate members to 

benefits as described in the Policy Manual. 

Such dues shall be established by the Board of 

Directors in the normal budget process and 

submitted by the Affiliate to the Association in 

a manner prescribed in the Policy Manual. 

Section 5. As determined by the Board, a 

representative leadership group of Affiliates 

may be organized for the purpose of sharing 

information of mutual benefit and to advise 

the Association on local, state or regional 

matters. The member of the Board of 

Directors who has been elected to represent 

an affiliate/state perspective will serve as 

liaison to this group.
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Chair:  

Abbey Block Cash 
377 Woodward Rd. 
Nassau, New York 12123 
(518) 766-7665 
Acash@berk.com 
 
Acting Program Chair:  

Nora Cohen 
School of Education 
Oregon State University 
Corvallis, OR 97331 
cohen1@orst.edu 
 
Acting Assistant Program Chair: 

Bob Schultz 
Judith Herb College of Education 
The University of Toledo 
2801 W. Bancroft St. 
Toledo, OH 43606 
(419) 530-2469 
robert.schultz@utoledo.edu 
 
Past Chair:  

Cheryl Ackerman 
University of Delaware 
107 Pearson Hall 
Newark, DE 19716 
cmackerman@excite.com  
 
Newsletter Editor: 

Erin Morris Miller 
James Madison University 
Harrisonburg, VA 22801 
millerem@jmu.edu  
 

Assistant Newsletter Editor:  
Margaret Leigh 
2356 E. 130 North 
St. George, UT 84790 
mardenleigh@msn.com or 
Dr.MargaretLeigh@gmail.com 

Acting Secretary-Treasurer: 

Sherry Bovey   
pamelia4@yahoo.com or 
sherryb@lsua.edu    
 

Publications & Annotated Bibliography: 

Don Ambrose 
849 Sandy Run Road 
Yardley, PA 19067 
ambrose@rider.edu 
 and 
Nora Cohen 
School of Education 
Oregon State University 
Corvallis, OR 97331 
cohen1@orst.edu 
 
Archivist/Historian: 

Volunteer needed 
 
Website Coordinator: 

Volunteer needed 
 
 
 
 

DIVISION OFFICERS 

Our Next Issue 
 

 The Spring issue of the Conceptual 

Foundations Newsletter will focus on the work of 
Kazimierz Dabrowski and how his theories can assist in 
the understanding of the development of gifted 
individuals. I invite each of you to contribute your 

thoughts on this topic. Send manuscripts to: 
 

Erin Morris Miller 
James Madison University 
Harrisonburg, VA 22801 

millerem@jmu.edu 
 

or 
 

Margaret Leigh 
2356 E. 130 North 

St. George, UT 84790 
mardenleigh@msn.com or 

Dr.MargaretLeigh@gmail.com 
 


